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PART |

— ELIGIBILITY CERTIFICATION

Include this page in the school’s application as g 2.

The signatures on the first page of this applica(omver page) certify that each of the statemeelksw

concernin

g the school’s eligibility and compliarveigh U.S. Department of Education, Office for Civil

Rights (OCR) requirements is true and correct.

1.

10.

11.

The school configuration includes one or more afgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and haveen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must ntele state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum.

The school has been in existence for five full getrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatiBha Ribbon Schools awaid the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natiuin. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenheydtate.

The nominated school or district is not refusindgi€@f of Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remeidg violation.

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district

(per district designation):

0 Elementsghiools (includes K-8)

_ 0 Middle/Junior higtheols
0 High schools
0 K-12 schools

0 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

Category that best describes the area whesctiool is located:
[X] Urban or large central city

[ 1 Suburban with characteristics typical of anamtarea

[1 Suburban

[1 Small city or town in a rural area

[] Rural

11 Number of years the principal has been irhigposition at this school.

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

NBRS 2014

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 96 90 186
10 96 81 177
11 86 100 186
12 93 94 187

Total

Students 371 365 736
14SD102PV
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5. Racial/ethnic composition of 0 % American Ind@rAlaska Native

the school: ~ 3% Asian
3 % Black or African American
2 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
91 % White
1 % Two or more races

100 % Total

(Only these seven standard categories should laetaseport the racial/ethnic composition of yocingol.
The Final Guidance on Maintaining, Collecting, @&®porting Racial and Ethnic Data to the U.S.
Department of Education published in the October2087Federal Register provides definitions for each
of the seven categories.)

6. Student turnover, or mobility rate, during tlid2 - 2013 year: 3%

This rate should be calculated using the grid beldWwe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 12

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 10
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

="

rows (1) and (2)] 22
(4) Total number of students in the school as 736
of October 1

(5) Total transferred students in row (3) 0.030
divided by total students in row (4) '

(6) Amount in row (5) multiplied by 100 3

7. English Language Learners (ELL) in the schooll %
2 Total number ELL

Number of non-English languages represented;__ 10
Specify non-English languages: At O'Gorman Highdst we have only two students who gqualify as
an ELL student per our state guidelines; howeverdw have families who represent other nhon-English
languages in their homes even though their childoisofficially designated as an ELL student. The
following non-English languages are represented:haun Spanish, Slovakian, Turkish, Tswana,
Arabic, German, Chinese, Korean and Russian.

8. Students eligible for free/reduced-priced meals:5 %
Total number students who qualify: _ 39

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.
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9. Students receiving special education services: 6 %

41 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

3 Autism 0 Orthopedic Impairment

0 Deafness 24 Other Health Impaired

3 Deaf-Blindness 9 Specific Learning Disability

0 Emotional Disturbance 0 Speech or Language et

2 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 4

Classroom teachers 36

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 2

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

16

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 96% 96%
High school graduation rate 100%  100% 100% 100% 100%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 181
Enrolled in a 4-year college or university 93%
Enrolled in a community college 3%
Enrolled in career/technical training program 1%
Found employment 1%
Joined the military or other public service 1%
Other 1%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes X No

If yes, select the year in which your school reedithe award. 2005
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PART Il - SUMMARY

O’Gorman is a four year Catholic high school corsgdi of approximately 750 students who come from a
Catholic junior high, public middle schools, ané #rea surrounding Sioux Falls. Since its opemntP61,
O’Gorman High School has lived its mission, “...torfoa community of faith and learning by promoting a
Catholic way of life through gospel values and a&raid excellence.” Most recently, school and comriyuni
leaders embraced the need to update the O’Gornmapusain order to continue to provide the environinen
necessary for a world class education. Amidst ¢rgoonomic times, in September of 2011, the O’'Garma
community celebrated the completion of a five-yg@amillion dollar capital campaign appropriatelyeti,

the “Building on Excellence Campaign.” Led by alunpriests, and business leaders, this renovation
project included totally replacing academic classne, expanding and updating athletic facilities] an
adding a 1000 seat performing arts center to thg-facre campus.

While O’Gorman’s campus has undergone a major r@mav, its mission has not changed. The National
Catholic High School Honor Roll recognizes the 5@pCatholic high schools in the nation based oir the
demonstrated commitment to academic excellencéoliaidentity, and civic education. O’Gorman iseon
of only three high schools in the nation to be némaethis list every year since the inception @ #ward.

In addition, The Siemens Corporation recognizeddi®an High School as the outstanding Advanced
Placement District in the state of South DakotadfA6-07 with the Siemens Award for Advanced
Placement. The ACT Corporation, in a research stodypleted in 2006, listed O’Gorman in the top 10%
of all high schools nationwide for “academic rigdrhe College Board recently announced that O’'Garma
was named to its 4th Annual AP District Honor tmlsed on increasing opportunities for students in
advanced placement while simultaneously increa&idgest scores.The AP pass rate for O’Gorman
students over the past three years has been 90%.

Efforts to maintain and continue the quest for #goee are reflected in the recently completed ywar
strategic planning session. The process, whicluidezl over 200 faculty, staff, priests, parents, stndents,
was designed to develop visionary goals relatduw the school’s mission reflects current and fitur
practices.

O’Gorman offers a comprehensive instructional praogmcluding twenty-two advanced placement/college
courses which serve as dual credit options foP8% of students who pursue post-secondary education
Students have the opportunity to earn sixty-onkegelcredits while attending O’Gorman High School.
Efforts in the last ten years have also expandedtinriculum to include opportunities for learnatsll

levels of achievement. O’Gorman’s enroliment inelsiéd growing number of Sudanese and Hispanic
students brought into the system through a New Araeis program established by the former bishoghef
diocese. A total of over $250,000 in financial aigs awarded in the 2012-13 school year mainly tjncu
work study program in which student workers assisarious capacities throughout the school. Initaatg

all students are the recipients of parish subsidldsh offset tuition costs. Students can also eaautching
grants and scholarships based on both need anevaoment.

O’Gorman competes at the highest level in the $tateo-curricular activities. Though one of theadlest
schools in its division, O’Gorman has won moresstthletic championships than any other high scimool
the state since the school’s acceptance into théh3zakota High School Activities Association in6GB9
Since 2000, O’Gorman has won 56 state athletic pi@mships. O’Gorman’s performing arts programs
have enjoyed equal success at the state, regamhhational levels. O’Gorman’s oral interpretatieam
won the National Team Excellence Award from theiddwtl Catholic Forensic League for the past three
years, an award given to only five schools annyalty the National Forensics League recently avabttok
O’Gorman Forensics team the National Award for Heoee in Speech for the second year in a row. For
the current academic year, 529 students are ediolleourses related to the visual and performitg a
Over 90% of O’Gorman students participate in asti@®e extra-curricular activity ranging from 20sity
sports to 35 clubs and organizations.

O’Gorman students contribute well over 20,000 hadirgolunteer service annually. Students enrolfed i
theology class complete ten volunteer service heach semester. Beyond these hours, an active Gampu
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Ministry program offers additional opportunities &ervice in a wide range of capacities, and agfiari
Service course, taken by two-thirds of all seniotributes over 5,000 service hours.

A veteran and dedicated faculty leads the schawtyFhine percent have advanced degrees or arentlyrr

pursuing advanced degrees. Over half have moretéimayears of teaching experience at both the skergn
and post-secondary level.

NBRS 2014 14SD102PV Page 8 of 24



PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

In South Dakota, all 11th grade students are reduo take the South Dakota State Test of Education
Progress (Dakota STEP). The Dakota STEP measusnts' mastery of the South Dakota State Academic
Standards. Student achievement is reported inlévefs: Below Basic, Basic, Proficient, and Advashce
Students performing at or above proficient are ictmmed by the state to have met or exceeded thee sta
standards. The NCLB Report Card for all publicrilits is available online through the South Dakota
Department of Education.

Over the past five years, students at O’'Gorman Sighool have consistently performed well aboverthei
counterparts both in the local Sioux Falls Pubtib@ls and throughout the state on the Dakota SAEP.
shown in the test data attached, fully 89.4% of @i@an High School 11th graders scored proficiedt an
above in reading and 89.9% scored proficient ovato math. These proficiency rates place O’Goriaian
the top of all schools of comparable enrolimenttighout the state and in the top 15% of all schools
statewide as shown on the NCLB Report Card.

Over 99% of all O’Gorman students from the clas2@#3 took the ACT college admission test. The
average reading score of 24.9 was nearly four paibbve the national average. The average math etor
24.8 was nearly four points above the nationalayerThe mean composite ACT score for the gradyatin
class of 2013 was 24.9 compared to a national geeyg20.9.

Assessment Results: B. While O’Gorman High Schest $cores on standardized tests have continually
ranked among the strongest in the state and ndtierschool engages in continuous school improvéemen
designed to analyze assessment data and to agjtrsictional programs as needed to maintain academi
excellence. Each year at the beginning of thestathester, faculty members in core subject areaslgjae
analyzing Dakota STEP assessment data for eacéndtadtering high school looking for general
weaknesses in particular standards or indicatada@rindividual weaknesses. Adjustments includhbo
curricular revisions and support for students whdgrm below proficiency at the eighth grade level.

In particular, students who perform below the meficy level in reading at the eighth grade level a
enrolled in the Reading is FAME reading supporgpam designed to bring struggling readers up tdegra
level. This reading program provides the necessapyport for these readers and is a course theyletenp
in addition to their required English classes. Assult of implementing the Reading is FAME program
designed to target struggling readers, the prof@jgate for students on the reading portion ofDakota
STEP has increased from an already high 86.8% ipiepceficient in 2009 to 89.4% proficient in 2013.

The math proficiency rates for the past two ye888% and 89.9% percent proficiency) reflect adstea
and significant increase from a proficiency rat@0{3% in 2009. These gains are due in part taduddtion
of remedial math instruction offered through Acade8ervices targeting those students who enter high
school below proficiency. Students below proficgace scheduled into the Academic Service roonmduri
their lunch study halls and during any free perittiteughout the day for personalized instruction. |
addition, senior students enrolled in advanced roatiises serve as tutors for younger studentsin th
Academic Service room throughout the day. This yeaadditional Algebra Skills class has been added
the curriculum to further supplement instruction $tudents who fall into the low proficiency categm
math on state tests in eighth grade.

ACT scores for O’Gorman students have been coraitiehigher than local and national averages dwer t
past five years, and the graduating class of 20b8rwued that trend. These scores are especiafiseissive
considering the fact that over 99% of the studantle graduating class of 2013 took the exam. B¢ve
factors contribute to O’Gorman students’ succestherACT exam. Math and English instructors review
the curriculum standards’ correlation documentaséel by the ACT Corporation each year to ensure
alignment with college readiness standards assakigith the test. The rigor of coursework at O'Gam
as noted in the ACT research study, also contrihiat¢he strong performance of O’Gorman studenthien
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exam. In addition, 87% of the class of 2013 toak fgears of math courses while at O’'Gorman. Ovés 80
of O’Gorman students attend a school sponsorednserdesigned to assist them in review and prepearati
for the exam.

2. Using Assessment Results:

O’Gorman High School regularly uses assessmentimigltading Dakota STEP scores, SAT10 scores,
OLSAT scores, Advanced Placement scores, PLAN, EDXI®E, and ACT scores as well as scores on
classroom assessments to analyze and improve sadschool performance.

This analysis begins with placement meetings hefdre incoming freshmen enroll for their first sestes

of courses. Placement meetings include the stugleatrent teacher in the subject area as well @sgce
counselors, and a representative from the highaddbothe subject area. These people review each
individual student’s performance in math, Englishd science to determine proper academic placeiment
their initial term at O’Gorman. Standardized tesires from the SAT10, which is administered in gigh
grade, are used in combination with OLSAT scorestes from the EXPLORE test, Dakota STEP
achievement scores, and classroom performancddaomae appropriate placement for beginning high
school course work.

Each summer teachers of core subject areas mentitov Dakota STEP assessment results looking for
strengths and weaknesses for individual studenigeligs weaknesses in any particular curriculanst or
indicator. Overall results are presented to theesfdculty in the fall with more detailed assesatmesults
provided to all individual departments with timepided for analysis. Curricular adjustments are erad
target standards or indicators which show weaksdgssgerformance. All teachers are trained to acties
South Dakota Assessment Portal which containslddtaidividual and group assessment information.

Advanced Placement teachers use assessment dhidirig performance on the ACT test, to assist
students in choosing appropriate advanced placeooemnses. Each year teachers receive longitudinal
reports of the results of their students along widmparative charts showing their students’ peréoroe
compared to national averages in their subject @mealyzing the appropriate assessment data hased
O’Gorman students to post an impressive 90% ovpealt rate on Advanced Placement tests.

Parents and students at O'Gorman have accessalp dtate, and national assessment data through the
school’s Infinite Campus Parent Portal. This poatidws students to gain timely feedback on clamsro
assessments, and it gives parents an up-to-ddt@tdbeir child’s progress in current course waskwell

as an overall look at the performance of theircchit state and national assessments. In addititheto

Parent Portal, individual student performance immonicated through six week progress reports waieh
mailed to all parents. Parent-teacher conferenelestvice each school year afford another oppotyuor
communication of student performance. Over 90% '&ddman parents attend these conferences held over
a twelve hour period once each semester.

O’Gorman shares students’ academic achievementthetbommunity through the release of the semester
honor roll for publication in the local newspaperveell as through the publication of standardizet t
scores on the school website. Achievement resrdtalao shared through the monthly newsletter amnd a
distributed in flyers annually during National Calib Schools Week. A school profile, which is aahie

on the school website, also contains detailed m&bion about student achievement.

3. Sharing Lessons Learned:

O’Gorman shares strategies for improving studearnieg with other private and public schools actbss
state. O’Gorman’s principal, along with other mensbaf the leadership team, share information retyula
on a wide range of school improvement strategid¢is thie Southeastern South Dakota Principals
Association, Diocesan Catholic school administigtand the South Dakota Christian Schools Associati
Topics have included how to access the state assasportal and how to analyze the data to improve
student learning as well as strategies for managsuges related to peer relations within the higiosl
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community. O’Gorman serves as a resource for marajler schools, and assists them in everything from
technology integration to curriculum development.

Through the North Central Accreditation (NCA) schimaprovement model, O’'Gorman staff members
routinely serve as members of peer review teamgiksd to evaluate other school improvement plaas an
to offer suggestions to other member schools fhogcimprovement. A pivotal part of the NCA process
involves the sharing of successful strategies atafventions by member schools. O’Gorman hostegka p
review team in the spring of 2011 which allowedulacand administrators from area schools the
opportunity to spend two days within the schoohgéihg information about successful programs,
interventions, etc.

As one of the larger schools in the state, O’Goridglh School has led the way in offering dual credi
opportunities for students. Four years ago O’'Gorergranded those opportunities to two smaller area
schools through the use of a distance learningar&twAn O’Gorman math instructor now teaches Calleg
Algebra to over thirty-five students from these Bergpublic schools who would not otherwise haveess
to such instruction. O’Gorman administrators hasge affered assistance to the Sioux Falls PubliwSts,
the largest public school district in the statetheey strive to build a dual credit program simtiathe one
that provides O’Gorman High School students theodpiity to earn up to 61 college credits duringith
high school years.

O’Gorman faculty members embrace collaboratiomebent years, three teachers from various dis@gplin
participated in Project Integrate, a program wleshecators designed and shared lessons that sudbessf
integrate technology in the classroom. At the sime, three math and science teachers participated
another collaborative project titled, Teaching Serawith 21st Century Tools. Both of these projects
required the sharing of proven ideas and strategjihsother educators throughout the area.

4. Engaging Families and Community:

O’Gorman’s mission statement begins with the wotisform a community of faith and learning...” dee
words form the basis of the relationship betweenstthool and its families. Families are first weteal

into this community when prospective students &edt parents attend an informational evening at
O’Gorman High School each January. This eveninlydes academic advising sessions and an Activities
Fair where families can browse booths represemtiingf the various activities and organizationsikade

for students. Following this evening, all prospeetstudents and their parents have an individuakimg

with an administrator to design a four-year-plad tmregister for courses for the upcoming falltHa late
summer, freshman students attend Freshman UnityaDaye senior students help them get orientated to
the school and talk to them about the transitionigh school. That day culminates with family memsbe
joining the students for liturgy and dinner.

Beyond these activities, O’Gorman has numerouscieshin place that serve to keep families informed.
Parents receive a monthly newsletter, and dailpancements are posted both on the website andeon th
school Twitter account. The Parent Portal and tetaskebsites allow parents to view daily assignments
upcoming tests and quizzes, grades, attendanaésdeta. An annual parent survey allows parergs th
opportunity to give feedback to the school on aeniahge of topics. Email addresses for staff astggoon
the school website, and emails flow routinely betwéhe school and its stakeholders.

In addition to the written communication mentioraabve, parents have the opportunity to attend Open
House each fall. Here they meet their child’s teastand mingle with other parents enjoying refrestis
and touring the school. Throughout the fall semegigidance personnel conduct class- level parent
meetings designed to provide families with inforimatpertinent to each particular grade level. Paren
teacher conferences are held twice each year wéh@0% of parents participating. A Parent Advisory
Board meets monthly with the principal to addresscerns and to keep the lines of communication
flowing.
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Over 200 stake holders in the school system hositipos on committees ranging from Programs to
Community Relations to Development. These advisommittees serve as a unique and effective means of
communication for the Sioux Falls Catholic Schools.

As shown through the examples above, consistemt op@munication and numerous opportunities for
involvement provide the foundation on which the @an Community is built.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

O’Gorman High School was recognized for the rigoitocurriculum in a recent national research gtud
conducted by ACT. A comprehensive instructionabpam includes advanced classes for all core suhject
and twenty-two Advanced Placement/Dual Credit cesir®©’Gorman also has a foundation curriculum
designed to reach students of lower ability lev@l§&orman High School is in compliance with the
program's foreign language requirements.The pasgtaduating classes had over two-thirds of thdestts
complete at least two years of a foreign langubgarning standards in all curricular areas aredase
state and national standards geared toward prepstudents for college and career readiness.

English — Students are required to take four yehEnglish with each year combining standards foaus

on reading, writing, listening, and speaking. Studere taught the analytical skills necessarytfertype of
close reading of both fiction and nonfiction thetequired at the college level.Research along with
expository and persuasive writing is an emphasautfhout the grade levels as well as literary aialy
Students are taught to be critical consumers ofination. Students have the opportunity to comgilete
years of Advanced Placement English including AdeaihPlacement Literature and Composition as well as
Advanced Placement Language and Composition.

Math — The mathematics department offers coursestddents ranging from Algebra to Advanced
Placement Calculus. At each level courses areeaafffar students of varying ability levels. Throughthe
different courses students are taught not onlypheesmath problems but also to become mathematical
thinkers. An emphasis on reasoning, analysis, alidoorative thinking guides instruction.

Science — The O’Gorman Science Department offefi-faueled courses in physical science, life scin
chemistry and physics. Each classroom is equippidbeth laboratory and lecture space, and eachseou
includes a laboratory component. Emphasis is placeidquiry-based learning and the integration of
technology in science education. A partnership waitkgional hospital provides students with opputites
for real world experiences related to their sciensitudies.

Social Studies — Participatory learning is empleasin all social studies courses with opportunitoes
students to develop a working knowledge of theohysshaping their current world and the day to day
functioning of governments and economies in todgiobal society. All courses include research and
writing components designed to help students arahformation and become educated citizens able to
responsibly exercise their rights under the camsain.

Performing/Visual Arts — Courses in the fine andigrening arts focus on developing skills and cudting
an appreciation for the arts. Various levels ofrees exist in the areas of instrumental music, Moceic,
drama, oral interpretation, and visual arts. Clamsr instruction combined with performances and
competitions allow students to build a foundationftirther studies in all areas of the visual aatdfigrming
arts.

Physical Education/Health/Nutrition — Physical Ealimn courses are geared toward providing instoacti
for lifetime physical health. All courses includevallness component emphasizing the need for proper
nutrition and a healthy lifestyle. A Prevention &akre course allows students to receive Red Cross
certification in first aid and serves as an exglamacourse for those interested in pursuing athtedining
as a career. Courses outside of the physical adnadgpartment focusing on health and nutritioriude
Nutrition and Healthy Living, Food and Culture, angliness.

Technology- O’Gorman High School offers five diéet technology courses ranging from Multimedia to
AP Computer Science.Computer Applications laysoledation for further instruction. Web Design is a
course which teaches students the basics of dagigmd maintaining a website. A mobile applications
class has been added this year. In addition tcseanfferings related to multi-media and computesrae,
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technology integration is paramount in all clas&tadents and faculty have access to eight differen
computer labs, and frequently all eight labs aiadased for instruction.

World Languages —World Language offerings inclugdeoductory to Advanced Placement level courses in
Spanish, German, and Latin. Following ACTFL staddathe curriculum in all courses focuses on the
language skills of listening, reading comprehensépeaking, and writing. Coursework in all langusaige
also geared toward developing an appreciatiomh@ictulture and influence of the language. O'Gorhtigih
School is in compliance with the program's fordmmuage requirements.

2. Reading/English:

A rigorous curriculum and high expectations detime O’Gorman English Language Arts Curriculum. In
the graduating class of 2013, 93% of O’Gorman sitglmet the ACT benchmark for college-level
coursework, and the mean English ACT score forghime group was 25.1 which is nearly 5 points above
the national average.

The curriculum is built around standards addresstagding, writing, listening, and speaking anddsda on
a philosophy of combining literature with grammadaomposition in a year-long course for each grade
level. Recent changes to the curriculum involvéngneased emphasis on nonfiction reading at adllfev
combined with the traditional comprehensive stutijterature from the various genres of fiction ey
and drama. Students are taught skills aimed atawipg their ability to analyze text through closading.
In addition to literature taught and discussedass, a quarterly independent reading requiremeastseat
every grade and ability level. Advanced courses edguire summer reading with accompanying writing
assignments which form the basis of the introdyctmit of study each fall.

Writing instruction focuses on research writinghwspecial emphasis on teaching students the art of
persuasion. Students are taught to be criticalwwoess of information with multi-media research puat$
designed to help students appropriately extracrinétion from credible sources. Writing portfoliadow
students throughout high school documenting pregaesl serving as diagnostic tools for instructors t
preview areas of strength and weakness in thewithehl students. Grammar instruction continuestigh
the grade levels culminating in an intense granemarusage review component in the junior curriculum

Advanced and foundation level courses exist at gaatie level with two full years of Advanced Plaesin
courses offered. All incoming students who readWweairade level are enrolled in the FAME is Reading
Program in addition to their regular English couimeintense remedial instruction designed to assis
challenged readers. These students are also sedadtd a course titled, “Successful Transitionstinig
their freshman year which allows for an extra hofunstruction time in the Academic Services classn
following their regular classroom instruction ealdy. A Foundations of English class exists at egabe
level with a teacher to student ratio of 1 to Tewver allowing for more intense one-on-one insiarcfor
students with lower ability levels.

3. Mathematics:

O’Gorman provides students with a rigorous collpggparatory math curriculum. The class of 2013 &érn
a mean ACT score of 24.8, nearly four points alibeenational average, with over three-fourths bf al
students meeting the ACT college benchmark foegellreadiness.

O’Gorman’s math curriculum offers courses desigioeaieet the needs of students of varying levels of
interest and ability. Foundation level coursestdxisAlgebra, Geometry, and Algebra Il to provide
instruction for students who are performing belaadg level. Additional instructional support isaals
available for students performing below grade leweluding math tutoring which is offered each pdrin
the Academic Service room. All students who enigh Ischool with test scores in the low proficieamge
take an additional Algebra Skills course duringrtfreshman year to strengthen their math skilid athow
them to remain on grade level. Advanced coursed akievery level with Advanced Placement Calculus
and College Algebra both providing students opputies to earn college credit.
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Technology integration is paramount to mathemastadly in today’s world, and students are taught
appropriate use of technology such as graphingilzdtrs to aid in their understanding of mathenaatic
concepts. The curriculum for all math courses idekian emphasis on developing problem-solvingsskill
applying math skills to real life situations, amapiroving reasoning skills. O’Gorman High School eates
continuous school improvement efforts, and the ndafhartment is currently involved in a full curtiau
review designed to align all courses with the nemm@on Core Standards. As a part of this review, all
math instructors are currently enrolled in a prsi@sal development course designed to assist reathers
with incorporating the eight mathematical practicgs their instruction. All math instructors ans@taking
part in professional development offered by théesti@signed to disaggregate the new standardoand t
develop units of instruction for each of the stadda

4. Additional Curriculum Area:

The O’Gorman High School science curriculum supptire school’s mission to “form a community of
faith through academic excellence...” as illustrdtgatonsistently strong test scores on both stade an
national exams and by the success of its gradiuatesence related pursuits. 88.3% of O’Gorman estitsl
were proficient on the 2013 state mandated scitrsteand the class of 2013 had a mean ACT score in
science of 24.4, nearly four points above the natiaverage. Over the past five years, O’'Gormadugtes
have accounted for roughly 10% of students admttigde University of South Dakota School of Medei
(the state’s only medical school).

The success of O’'Gorman students in the area ehseihas led to a partnership with a local hospdal
well as support from medical professionals in tiyg &nd region. Avera McKennan Hospital and Uniitgrs
Health Center recently initiated a $13 million dolinvestment in O’Gorman High School fostering a
partnership that allows for incredible opporturstie the area of science education. Medical prajasts
from the hospital partner with teachers to offeique health education opportunities in the classrand to
help teachers stay on top of the latest advanceniestience and scientific learning. An advisoogial
oversees the partnership and works in conjunctitim seience instructors to seek ways to continually
improve classroom instruction in the area of sae@ver 100 students each year enroll in an ekectiv
course, Anatomy and Physiology, which includesasdeinto a particular field of medicine and an
accompanying shadow experience at Avera McKennapithd. The hospital also hosts a career explaratio
night exclusively for O’Gorman students with a fe@n available careers in the healthcare indugtgh
science classroom is equipped with state of thiahdratory equipment and technology components
allowing for inquiry based lessons at every levedtady. Local medical professionals also donatetbhile
computer lab to the science department to furtkpard the ability of instructors to integrate tealogy
into their lesson plans. O’'Gorman students beffreifih four Advanced Placement/dual credit scienags®
offerings, and many leave high school having alyezatned their entry level college science credite
science curriculum also allows for students of iragyevels with foundation courses offered in Pbgki
Science and Biology, as well as a course titledhei@istry in the Community” offered for students who
may struggle in a traditional Chemistry course.

5. Instructional Methods:

O’Gorman High School uses a multi-faceted appraadifferentiating instruction. Placement meetiags
held to determine appropriate course placemerit of the core subject areas for each incominghinesn
student. These meetings, involving personnel froth the junior high and high school, use standadliz
test results as well as teacher recommendatiores! lmasclassroom performance to properly place stade
in courses where they will be appropriately chajksh The use of foundation classes for core subjeets
along with the advanced and Advanced Placementingfe assure that all students will find course
selections designed specifically for their abilgyel.

In addition, all O’'Gorman instructors have receiypedfessional development in the past five yedegad
to differentiating instruction in the classroomathers work in conjunction with the Academic Segsic
Department to utilize strategies designed to mdiifarent ability levels and learning styles. Withi
classrooms students are given choices for manggsopand papers allowing them to tailor an assighme
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more to an individual area of interest. Furthelfggsional development has focused on the use wifibre
assessment to differentiate learning opportunitestudents.

Math and science instructors have begun to usegst&land the “flipped classroom” concept that adlow
students to view their lectures outside of clasthabthey can devote class time to answering fumssand
helping students solve problems. Local studentesigghow overwhelming approval for this instrucéion
approach. Students are able to review the podbaise upcoming tests and quizzes, and they caatep
portions that are unclear to them upon hearing ttienfirst time. This use of technology for instian
revolutionizes the classroom allowing the teacharse precious classroom time for more individual
assistance. Computer labs are available throughetwgchool day and before and after school foresttgito
use to view the podcasts.

The Academic Services Department serves the néedwioe range of students with everything fromrpee
tutoring to adaptive technology designed to assigtents with various disabilities and challenges t
learning. Students also utilize the Academic Servamm for individualized educational plan compdsen
including oral testing, alternative settings fatieg, etc.

Differentiation is essential to ensure high lewalstudent learning and achievement, and O'Gormigh H
School has devoted much time and energy into dpiveja staff comfortable with the concept.

6. Professional Development:

Since the school’s origin in 1961, O’Gorman Higth&al has received North Central Accreditation, an
accreditation over and above state accreditatiari.d® this accreditation involves having a struetu
professional development program built around daitzen student performance goals. O'Gorman utilaes
professional development committee composed oftiamembers and administrators to plan school-wide
professional development opportunities based abkshed student performance goals. For the peest th
years, school-wide professional development oppiiits have focused on three areas including iategy
technology in the classroom, incorporating 21stugriearning strategies in the classroom, and
differentiating instruction. Six full days a yearalevoted to these school-wide development oppibitg

in addition to monthly late starts designed towalfor mini-workshops also focusing on professional
development.

O’Gorman High School also emphasizes individuathea growth and development and devotes time and
resources accordingly. Professional collaboratime fis built into each teacher’s daily schedule. In
addition, all academic departments meet four tiengear with the curriculum coordinator to discuss
curricular concerns and to target necessary adgrsio the core curriculum. These meetings are in
addition to full curricular reviews which take ptaon a regularly scheduled basis.

An organized Peer Coaching program exists provignofessional development and mentoring to all
teachers in their first two years in the professibinis program pairs novice teachers with an expesd
teacher in their discipline who functions as th&er Coach throughout the program. A separate megto
program provides additional assistance for begmteachers.

Faculty members also establish annual individualgasional development goals as part of the Faculty
Professional Growth Plan. All faculty members dleveed two professional development days each
academic year to pursue opportunities relateddio fpecific professional development goals.

In addition, Advanced Placement instructors at@moual workshops provided by the College Board
designed to keep abreast of changes in curricuhdrpadagogy in their particular disciplines. Thgglo
teachers spend a full day each year on retreatalafatulty members are provided with two spirltdays
each year in order to take advantage of retreapemger opportunities. Last January the entirelfacaok
part in a full day off campus retreat.
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7. School Leadership

Over the past eight years, O’Gorman has shiftel@gdership model to one involving more sharedsieci
making and collaboration. This includes the esshiblient of a teacher led committee established
specifically to redesign an antiquated teacheruatadn model. Teachers, in collaboration with
administrators, developed a hew Professional Gr&®kdh that encourages professional dialogue between
teachers and administrators in a non-threatenirgdb Built on Charlotte Danielson’s model for tegg
framework, the new model was a collaborative eff@tiveen teachers and administrators. It encourages
teachers to seek input from stakeholders for thweir self-reflection and separates such assessemrity
from the formal evaluation process.

In addition, the establishment of a Professionaldl@pment Committee has allowed teachers to wothk wi
administrators on choosing professional growth ofypdties for the faculty. This committee has also
increased the use of teacher-leaders for the dglofeprofessional development. Utilizing a trairet
trainer model, teachers choose to attend stateegyimhal professional development opportunitiearizas
that appeal to them. They are reimbursed for #gienses in return for their sharing of the infarora

with other faculty members through in-service pnéggons, summer workshops, etc.

Another aspect of shared leadership is the creafitimee Peer Coaching Program which is led by the
assistant principal and involves pairing veterachers with novice teachers for instructional |esiie
throughout the first two years of employment whk tistrict. These experienced teachers obsemyein
novice teacher’s classroom, allow their novicelieavve in their classroom, share instructionatesgias,
offer emotional support, and attend the regulachesluled large group meetings designed to share
experiences on an even broader level.

A Student Assistance Team has also been formecdhwebigsists of the principal, assistant principal,
guidance director, Academic Service Coordinatoid@nuce counselors, and representative teachers. Thi
group meets regularly to examine at-risk studesidetiermined by grades, attendance, discipline Agtc
assistance plan is established for each studdntding one person named as the “advocate” for each
student. This person is instrumental in implementire assistance plan. Since its inception the eammb
students failing courses has steadily dropped anitia 16 of 736 students posting a failing gradetiar
2013 fall semester.

While an administrative team of the principal, agsit principal, guidance director, activities aboator,

and theology chairperson meet bi-weekly to manggeming events, the true leadership of the school
embraces a much more inclusive and collaboratisiewi
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PART VI - NON-PUBLIC SCHOOL INFORMATION

The purpose of this addendumis to obtain additional information from non-public schools as noted below.

1. Non-public school association(s):

Catholic

Identify the religious or independent associatidnany, to which the school belongs. Select the

primary association first.

2. Does the school have nonprofit, tax-exempt (503jrXtatus? Yes X No

3. What are the 2013-2014 tuition rates, by grade?r@onclude room, board, or fees.)

2013-2014 Tuition

Grade Amount
K $0
1 $0
2 $0
3 $0
4 $0
5 $0
6 $0
7 $0
8 $0
9 $4085
10 $4085
11 $4085
12 $4085
4. What is the educational cost per student? ___$6753
(School budget divided by enroliment)
5. What is the average financial aid per student? _ 8174
6. What percentage of the annual budget is devoted to 9%
scholarship assistance and/or tuition reduction?
7. What percentage of the student body receives
scholarship assistance, including tuition redun@io 100%
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PART VII - ASSESSMENT RESULTS

REFERENCED BY NATIONAL NORMS

Subject: Math

Test: ACT

Grade: 12

Edition/Publication Year: 2013

Publisher: ACT Incorporated

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201p

2009-201@008-2009

Testing month

Apr

Apr

Apr Apr

Apr

SCHOOL SCORES

Average Score

25

Number of students tested

174

Percent of total students test

LE9

Number of students
alternatively assessed

Percent of students
alternatively assessed

SUBGROUP SCORES

1. N/A

Average Score

Number of students tested

2. N/A

Average Score

Number of students tested

3. N/A

Average Score

Number of students tested

NOTES: ACT Scores for Math (exact scores)

'12-'13=24.8
'08-'09 =24.1

NBRS 2014

'11-'12=24.9

-10=25.3

'09-'10 = 23.8
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: ACT

Grade: 12

Edition/Publication Year: 2013

Publisher: ACT Incorporated

Scores are eported here as:Scaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES

Average Score

25

25 26

24

25

Number of students tested

174

175

188

168

Percent of total students test

P69

93

96

Number of students
alternatively assessed

0

0

Percent of students
alternatively assessed

0

0

SUBGROUP SCORES

1. N/A

Average Score

Number of students tested

2. N/A

Average Score

Number of students tested

3. N/A

Average Score

Number of students tested

NOTES: ACT Scores for Reading (exact scores)

'12-'13=24.9
'08-'09 = 24.5

'11-'12 =

NBRS 2014
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STATE CRITERION--REFERENCED TESTS

Subject: Math

Test: Dakota STEP (State Test of

Educational Progress)

All Students Tested/Grade:11

Edition/Publication Year: 2013

Publisher: Pearson Education Incorporated

School Year

2012-2013

2011-2012

2009-20

12008-2009

Testing month

Apr

Apr Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 90

90

88

80

% Advanced

31

28 21

32

18

Number of students tested

179

177

170

198

Percent of total students testgd

100

100

100

0 10

Number of students tested wittD

alternative assessment

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

NBRS 2014
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School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: N/A

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: N/A

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: N/A

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Dakota STEP is our official state assessment teraebe Adequate Yearly Progress (AYP) and
has been in existence for the past twelve yearsmabe the decision to participate in the statesassent
even though we are not required to do so. Dako&PS$ administered every March and/or April depegdi
upon the designated testing window and is alignigd 8outh Dakota State Content Standards. Student
Achievement is reported in four levels: Below Ba#lasic, Proficient and Advanced. A team of South
Dakota educators and statisticians establishepgaHermance levels and cut scores. Students perigrat
or above proficient are considered by the stateat@ met or exceeded the state standards. Nogveene

excluded from testing.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

Test: Dakota STEP (State Test of

Educational Progress)

All Students Tested/Grade:11

Edition/Publication Year: 2013

Publisher: Pearson Education Incorporated

School Year

2012-2013

2011-2012

2009-20

12008-2009

Testing month

Apr

Apr Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 89

89

91

87

% Advanced

42

47 47

41

32

Number of students tested

179

177

170

198

Percent of total students testgd

100

100

100

0 10

Number of students tested wittD

alternative assessment

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: N/A

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: N/A

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: N/A

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Dakota STEP is our official state assessment teraete Adequate Yearly Progress (AYP) and
has been in existence for the past twelve yearsmabe the decision to participate in the statesassent
even though we are not required to do so. Dako&PS$ administered every March and/or April depegdi
upon the designated testing window and is alignigd 8outh Dakota State Content Standards. Student
Achievement is reported in four levels: Below Ba#lasic, Proficient and Advanced. A team of South
Dakota educators and statisticians establishegaHermance levels and cut scores. Students perigrat
or above proficient are considered by the stateat@ met or exceeded the state standards. Nogveene

excluded from testing.
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